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COMMUNITYMUSIONORKS

Based on the conviction that musicians can play an important public service role, Community
MusicWorks (CMW) has created an opportunity for a professional string quartet to build and
transform the urban commity of which it has become an integral@Brovidence, Rhode Island.

Through a permanent residency of the Providence String Quartet, CMW provides free after school
instruction and performance opportunities that build meaningftéfomgelationshipsmong

musicians, young people, and their families in the South and West End neighborhoods of Providence
0 a hard pressed city seeking to resusfabarnessing the creative energies of institutions,
neighborhoodsand young people.

CMW is an ambitiousggram. While focused on string instrument instruction, its definition of
musicianship involves students in many string traditions and urges them to develop improvisational
and composing skillm addition, musical expression is taught as a way of mhgvetponal

agency and as a way of developing a voice in a larger civic and cultural world.

THE DESIGN OF THEEVALUATION

Such bold goals are challenging to assess. Recognizing this, the staff ardddoanthif

MusicWorks undertook an eighteeonthparticipatory evaluatiégm 2008 with funding from the

Rhode Island Foundation. In the words of Sebastian Ruth, founder and executive director, the
purposewnas to examine whetherandfdowe c omi ng a member of the CMW cc
live: their conceptions of themselves, their sense of themselves as effective, their willingness to try new thin
expressive.

The evaluation process was steered by\asoAdTeam composed of statbaBl members, and
researcherandwasdesiged and executed by Dennie Wolf Stelyen Holochwostf WolfBrown,
an international couling firmspecializing in arts, cultumad communities. The resulting
evaluation was designed to:

# Askandanswerthecenfal e st i on, O0OAs young people persist
how does their musicianship, their sense of themselves, and their participation in a wider
civic and cultural world change?6

# Engage many sectors of the CMW community in thinking about the ¢remgphs of and
frontiers forthe program: musicians, statiaRl members, familjesd students

# Develop actionable knowledge for the organization, providing clear and close to the ground
implications for strengthening programs and their effects

# Yield a set of tools that CMW could use to generate ongoing data about the program and its
effects.

To accomplish these goals, members of the CMW community, along with a team of evaluators,
collected several, complementary forms of data:

WolfBrown Pagé



@

If You Are Walking Down the Right Path: An Evaluation of Community MusicWorks

SOURCES OF DATA

Contextual Data

Observations of afternoon lessons, rehearsals, and performance partie
Ongoing discussions witkctilty fellows, Board members
Student Outcome Data
g:\rlzllitsggivﬁﬁ @ Who enrolls and persists in CMW over time
CMW staff Wholeaves the program and for what reasons
Musicianship Personal Agency | Participation in Wider World
Teacher and A Practice A Selfesteem A Developmental network
Student A Musical A Self A Broader gpirations
Lessonbased ~ knowledge _ monitoring A Application to other
Interviews A Involvement A Motivation spheres
Student ] A Accounts of |
Yearend A Diary day. Role doing A Maps of the worlds create
Interviews with of music in daily something around CMW and a
Outside lives of students difficult at comparison aistity
Evaluators school/CMW
Parent A (Not a dimensiorf A Highs and )
Interviews many parents fel lowsin A Distinctive consequences
conducted by comfortable student of attending CMW
CMW Board commenting on) at CMW

MAJORACCOMPLISHMENTS

ENROLLMENT AND PERSISTENCE

In the conemporary WitedSates classical music and classical music trainingehaoeeflect the

range of cultures and ethnicities that could enribri. than 95% of symphony players are

Caucasian or Asian, and an equally large proportion come from &achitieighborhoods where

incomes are middle class and above. Even in community schools sifttieerartmbers of young
AfricanAmerican and Hispanic studentw participate in classical music traishingot yet reflect

their presence in the populaton Agai nst this background, CMWGOs en
reflecting the economically and culturally diverse families of the West and South End neighborhoods

of Providence.

Further, in a city and a schoaitytoatyastbinel holdwi t h hi gt
students and families is also remarkable. Of the students who were enrolled in 2005, more than half

(54%) are still playing or have graduated from the program. Students stay in the program for an

average of 4.5 yeéronger tharan entire high school caréaf those who leave the program,

nearly half | eave for circumstances beyond stude

illness, or the difficulty of getting to and from lessons and work in a city without gdiidient
transportation).
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In part this persistence, ahé effects associated with it, cofrem the progrmd s abi | ity t o ai
and hold not just studeriat entire families:

| play, my sisters play, and some of my cousins.
- Phase Il student

| realized the significance of CMW in our lives when | caught myself scheduling events around CMW
events. The concerts and the performance par
come before the after school events. | thall. Gtdthfdc G they decided to locate in

Providence, right in the neighborhood. This way we can walk, we can ride a bike, within the commur
we see the people that we live with that we work with, | see the kids that go to school with my kids, tl
famiks.

--Parent of two4ang students at CMW

MUSICIANSHIP

When a studemtersissin the program and engageits many offerings, the result is often a

distinctive young musiciafith strongd though basié technique, a keen sense of the

responsillities of ensemble playing, a taste for a wide range of musical traditions, and a willingness
to go beyond the score to improvise and compose. This is a quality that begins to develop in Phase |
students and matures in the most engaged Phase |l andl Bhadents.

Now | am working on a Vival di piece. When |
thrilled with it. When | pl ay | make a | itt]l
fast. | imagine antiqgue bows goshyg fuieéel jumpy on account of it. Vivaldi is listening; | can

picture him watching all the players. He is jumpy too, to see all the players there. | see the politics of
time; a lot of the issues, the common and the rich peoplma8itstétmpdgoplneit as |

enjoy it as if to make them enjoy it.

- A graduating CMW student

PERSONAL AGENCY

Again, when students persist and engage, the result is a young musician who takes responsibility for
his or her own continuing developmenpiacticing and thinking about music. This young person
understands the personal agency and effort that it takes to engage, persist, and make progress. In
Phase | this takes the form of joint clalohily excitement over having and playing an instrument. |
highly engaged Phase Il and Il students this agency grows into an investment in mastery and the
development of a distinct musical voice.

Though I had played in an orchestra before, | got my voice musically [playing at CMW].
Maybe you could sayrigjotmreferences abduvaoied to play. | really wanted to

express myself through the music not just out of the book.

--A graduating CMW student

She really wanted to audition for this ot
gettingady practicing a lot at home. She asked me if | would drive her when the day came.
All the way there | could tell she wanted it to go well. Driving home she was disappointed, st
didndot think she played welybeitasough. We t
better than she thought, how she could always try again.

--Grandfather of a CMW student

WolfBrown Pagé



@

If You Are Walking Down the Right Path: An Evaluation of Community MusicWorks

PARTICIPATION INA WIDER WORLD

Students at CMW have the rare experience of a wide and continuous network of support that
includes family, consistentdteers, older studensd practice mentors.

At dinner my whole family all talked about the concert on Saturday. | had a solo on Saturday
so we were reflecting on how people thought | did.
--A highly engaged Phase Il student

As students persist at CMAMd mature as young adults, CMW introduces them to a still wider civic
and cultural world that includes concerts, opportunities to work with and talk with professional
musicians, and the rare experience of performing pieces composed for CMW musilgians. Hig
engaged Phase Il and Il students who take up these opportunities develop a keen sense of their
musical identity in a wider world:

The best day of my life, the day | will remember forever, is the day that we worked with DBR
and performed. Thatevaskhi ng of days when | said to my
coul dndét go to sleep that night

— A Phase Il student

They also develop a network of connections and expetiesitogives them new knowledge and
opportunities andxpand theihorizons:

Today at the concert | saw the girl who had been here for nine years, and she got this schol
and she is furthering her education, whether or not the scholarships comes from her being t
aloneornbtt r emi nded me olfcanmto see.rinnmenydaissshed a u g ht
mi ght be in the same spot, graduating wit
favorite. Seeing someone stick with the program for nine years. It is awesome, after working
nine years, college will lge nothin

--Friend of a CMW family

ENRICHED AND SUSTAINED INNER LIVES

Persistence, musicianship, agency, and participation in a wider world are the separate faces of the
kind of motivated, curious, and engaged inner life that the CMW program helps ytufaygeop

When students persist, when they engsageydwith the musical trainamgd take advantage of the

many opportunitiggresentedremarkable things occur.

There is evidence that even outside of CMW lessons, music becomes a force orgdiviegs)g their
focusing their activities and relationships. Here, for instance, is a Sunday in the life of a highly
engaged Phase Il player (with the instances of musical activities highlighted):

1 Daniel Bernard Roumain, a contemporary coenosl violinist, who composed and rehearsed an original piece with
CMW students.
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o . How
2
Where | Activity How Long~ With regularly?
Home Breakfasd Ate a bowl of cereal Family
Got myself and brother ready f Listen every
church , Family day when | ge
Listened to music on my stereg About 30 min ready
Went to church . ,
Church . . ) ) Family Twicea
(Bethel) Serviceé | played viola 11:009 1:30 Congregation | month
Mother had meeting, watched
brother play outside 1:300 2:30
Listened to iPod
. Another Get together
Frie ;I;)ooolsgy Ilgsgg%igi’b;seue plays About 3:00 friend, a cellist to play about
house wat’chede\)// with her little sister 30- 45 min was ging to | once every
come two months
Got on FacebooWwith CMW and
Home othersd a friend from CMW got ﬁ‘]?r?m 30045 Every day
me on last summer
Dinnerd We talked about the
concert on Saturday, | had a s¢ Whenever |
on Saturday, sme were 100 15 min Family erform
reflecting on how people thoug P
| did
Got ready for school .
Watched MTV About 30 min
Listened to music on stereo About 30 min Every day

The program can also result in young people learning hahitsvebta investmenand mutual

responsibility:

The senior CMW quartet | got to coach in the 2008 camp simply made my week. They had ¢
number of attributes which made them one of the ddst\greenesdluenethan most,

they had known eaclicothéong time, they had a highly developed (and very funny) rapport
and common language, and they seemed 100% personatiysioiastedrid being

pl ay i n glnhoawgyenera teay lookiég to their coach &otheytivatight

theirwn, and they just wanted to play better. Their Haydn quartet movement was a fast,
energetic piece and it pleased thethayfiesitlyiolinist said when they got the piece up to

tempo and played it off the string and madelitdedhbisgme so much | want to

marry it!o

--A coach from a partnering summer program

In sum, the experience of growing up at CMW can provide an anchor for a core identity:

| candt go
playing music
--Phase Ill student

WolfBrown
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MAJOR CHALLENGES

The key question for CMW is how more than the most persistent and most engaged students can be
affected in deep and lasting ways.

ENROLLMENT AND PERSISTENCE

Such remarkable outcomes for youngleedepend on students enrolling early enough, becoming
highly engaged, and persisting in the progtauwever, less thdralf (47%) of CMVétudents

enroll by age Yith 88% enrolled by 12. Moreover, during high school (particularly after age 16)
studers are increasingly likely to drop out voluntarily.

MUSICIANSHIP

Samples of students playing in lessons suggest that CMW students are technically young for the
number of years that they have been playing (in intonation, rhythm, fingerPaytetfthe

reason may be that students report that their lesson is the only time that Ttey plagns that

despite their interest they simply do not have the hours they need for fluency on their instruments.

Giventf h e C MW insredibld reativiatiinisapport and their growing identity as
musicians, I'd like to see them get all the tools they need to play at an even better level.
--A coach from a partnering summer chamber music camp

This raises the question about whether it would be possitglaetéosocial settings (e.g., afterschool
practice sessions), crage mentoring, or family-f ami | y o0j amdé sessions that
players get the hours they need on their instruments.

PERSONAL AGENCY

Students across phases ladiveited sensef what they can do make a difference in their playing.
They report t ha topradice in wayotmbniakela differencé ar ow to talk
about where they are struggling.

Teacher: What do you do when you get to a hard part in the piece?

Sudent: If | am feeling energy, sometimes | keep going over and over it and seeing if | coulo
better. Or sometimes | just stop or leave it to my lesson.

--Phase Il student

The data on studentsd invol vemeowtadpbatdeen nvest ment
Phase | and later Phase Il and Ill engagement. There is a period when some students and their
families report losing interest or sense of progress.

| would say he has lost steam in this last year. He was very excisédimbat) he got his in

when he could get a good sound, when he p
heds | ost. He doesndt see himself as a go
hasndét had much of @aingrasttofaden per f or mances

--Parent of a CMW student
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These fidings suggest that particulddyingt he 61 ong haul 6 of developing
skills for playing well, CMW students may need a more articulatefl\saaséhey can do to

progress ahhow to use their lessons or home practice sessismpassible that students also need

clearer markers of their progress (e.g., a process for setting goals, different roldbatleasks

can take on, and choices of pieces they want tQ. tackhorth considering the model of

development practiced in karate and other martial arts where there is a sequence of clear levels that
studenpsepare for and take on as they recognize they are ready.

PARTICIPATION INA WIDER WORLD

An additional chieznge for CMW is how to translate the intimate developmental network (i.e.,
students, families, and teachers) into a set of wider opportunities for increasing numbers of students.
Families describe how hard it is to do anything more than lessons mivtprduetn their children

are also involved in sports, debate, or step classes. 8senkedPll less engaged Phase Il students
describe addition&MW opportunitiessuch as concerts tripsworkshopss being like

homework: something that has to be done

| dondot | i ke doing the extra stuff 1ike
gotodkast ome of t hem é

| donodotdl deet masli abbkab and fiddle | ab. I
front of other people.
-- A fourth year student at CMW

This student speaks to what may be an underlying challenge fdimdMg\Wvays to engage

younger and less engaged students in taking risks and trying out the many opportunities that the
organization has to offer. This dstaying new situations and venturing outside familiar routines
and neighborhoods.

RECOMMENDATIONS FORHE FURTHERDEVELOPMENT OF
CMW

ENROLLMENT AND PERSISTENCE

More than half afhe students in the 2005 cohort have persisted in the prégrastentin rate
that is remarkable for a classical music program in a city where economic hardship frequently forces
families to be highly mobile. Even so, there are steps CMW should consider taking:

# Enrolling studentatyounger ages in order to give themithe to develop the skills that
will let them progress.

# Helping older students to persist even though there may be strong competition from middle

and high school activgiancthomebased demandas well as the lure of or need for after
school jobs.

WolfBrown Pagél
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# Colecting exit data when families and students leave the program in order to understand
what motivated their leavihg

M USICIANSHIP

CMW seeks to share a distinctive kindwfsm ci anshi p. Whil eishohte pr ogr ami
prepare professional nuians, the program does aim to give stadieatrewards of worlg hard

on a challenging skill, developing a level of personal expression, becoming a contributing member of

a community, and understanding that music can be a powerful force in thmelifieloélis and

communities. To maltkis possible famore students, CMW should consider:

# Creating an articulated map of expectations, skills, and possibilities for each phase of work at
CMW that can be shared with facdétjows, families, and students

# Investing in workshops with skilled teachers of young string players for faculty, fellows, and
mentors, with an emphasis on strasabigt work as early as Phase I.

# Developing social forms of practice that support progress (e.g., times and p&aces wher
students can practice together, get help learning how to practice effectively, and learn from
older students andyng adults working on pieces).

# Continuing work with families so that they can support, anbgxtend practice outside
of lessons.

PERSONAL AGENCY

This set of skills catches fire in highly motivated Phase Il and Il students. The challenge is how to
build these skills and habits earlier and more widely by:

# Building a more active role for students in their own musical developm@ntKegheir
next piece from a range of appropriate choices; announcing selections and what to listen for
at performance parties;kaeping a digitpbrtfolio.)

# Continuingessorembedded interviews to support mutual reflection andejtiad)
between teachers and students

# Building a system of electronic portfolios that help students to chart progress (music
samples, interviews, and short persemddlyant samples from performance parties) and
yieldyeae nd o0&l bums

# Creating paid roles foh&se Il students to assist in this work, while they also learn relevant
musical, instructional and technical skills.

PARTICIPATION INA WIDER WORLD

These capacities are a distinguishing feature of the programs at CMW, expanding its scope of
outcomes bend what is sought by many other music education programs. Currently, a small group
of gudents realize these outconié® challenge for the organization is to begin to build these

2 An effort to examine comparison data from other commzéiyd music programs revealed that most institutions track
enrollment but not persistence.
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capacities earlier, more explicitly, and in a wider number of youndmeopibination with the
strategies outlined above, additional actions could include:

# Buildingoneventslitehi s year ds composition and perform
honor of ODb ehithpfogidednaryctuderdasrwith a climskhome
introduction to the wider world.

# Expanding the range of places where CMW students can play throbgiséaith
organizations, schools, neighborhood festivals, etc.

# Expanding partnerships with other organizations where older stadepitsfe.g.,
Philharnonic Music SchogRhode Island Youth Philharmonic Orchegtpgle Hill, Bay
Chamber Concerts, etc.)

# Seeking and more widely distributing opportunities for Phase Il and Il students to present
the work of the organization, through attending live emettiough producing weiased
materials

# I nvesting in workshops ordigishrecordrgamsihi ps t hat

documentation skilte mature and improve so that they can contribute reflections to the
website, produce materials for Yiolod, etc.at an increasingly high level of quality.

CREATINGSUPPORT FOR HIS EXPANDEDWORK

Taking on the work outlined above will require considerable organizational and community support.
Staff, Boargnembersand families will have to:

# Build family-based musicianship Many families want to be better able to support the
musical aspects of practicing (e.g., by asking questions, offering strategies, or turning to
CMW CDsor a website with exampt#svhat the pieces sound like played well or in a
variay of styles/approaches, etc.). CMW could also work with families to create cemmunity
based opportunities for young ped@pbéaying (e.g., at falitbsed services or family events,
or by creating C®to send to distant relatives, etc.).

# Establish mediapartnerships for documenting developmentCMW would benefit from
an alliance with a strong media patmkelpwith the organizatiaidesign and
implemenrdtion ofelectronic musical portfolios for students, as well as internships for older
students. Thpurpose would be to record individual student development, support their
reflection, and allow them to share their musical eigrlplaying, composing, writing liner
notes) with others.

# Staff for a differentiated programlf these investments yieldipger students enrolling
and higher numbers of students persisting into Phases Il and lll, the organization may well
need to think in terms of more explicit specialization in faculty and fellows, with some
individuals concentrating on early years andsdtuersing on more mature young
musicians.

# Create ongoing data systemsAs a part of annual intake and-gear interviews with
students and families, it is important to build stronger ongoing data collection systems that
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regularly capture informationg(e grades, course enroliments and electives, auditions and
additional musical activities, forms of personal or community service, etc.). Together with
longitudinal persistence data, this would provide the foundation for ongoing reflection on

the progranand for possible larger scale comparisons on a range of indicators (e.g.
comparisons with other neighborhood students who also attend Providence Public Schools.)
This information would be an ongoing resource for talking about the program with funders.

# Collaborate and learn from a network of colleague organization€MW has strong
local organizational colleagiesugh the Providence Youth Arts Collaborative. There is
also a growing network of muspecific colleagues engaged in similar youth devalopme
and communitpuilding workfuchas he o0 Seven Starsoé nominated
America). Regular exchanges with these programs will be vital to bothqmiebigrand
innovation.

MOVINGFORWARD DEVELOPINGACTIONSTEPS

Acting on the above recomndations will take time, reflectiand resourcégseven as CMW has
programs to run, new fellows to welcome, and other initiatives to undertake. With that in mind,
together the Board and staff might consider using the evaluation as a stimulus tm, discussio
designing options and making choices. Critical steps in such a process might include:

# Holding discussions on key points designed to develop a prioritized list of which
recommendations are the masfamt and feasible in the 20A0 year and acrose thext
three years

# Ensuring that the strategic plan for the organization accounts for work toward the key
recommendations that are selected.

# Continue to share and substantiate these findings through regular evaluations that can index
progress in all hareas highlighted in this report.

# Expand the indices of student success to include dimensions such as academic achievement,
community service, and enrollment in additional forms of music education.

# Develop strategies to follow up with graduates @itiggam following their later
development as students, musicams$ concerned citizens.

WolfBrown Pagé4
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SECTIONTWO: INTRODUCTION\‘

Photo credit: Jori Ketten

WolfBrown Pagé&5



@

If You Are Walking Down the Right Path: An Evaluation of Community MusicWorks

For twelve yearsothmunityMusidVorks (CMWhas offered musical instruction and experiences to
community children in the South and West imgighborhoods of Providence, areas of the city that
are home to many working families who seek to find the best for their children in a city that is hard
pressed to provide opportunities such as music and art in its schools.

The highly accomplished marof the Providence String Quartet provide private and group
lessons on the instruments of the classical strinigtguialin, viola, and cello.addition, children
enroll in eldive courses such as Music LabFRiddle Lab, attend workshops bytivigiensembles

and composers, apdrform regularlgit parties and salons attended by their teachers, families, and
members of the community.

Unlike the precollegiate divisions of many major conservatGridd)N plgposds not toprepare

students exgsively for careers as professionusiciangnstead, CMW provides sustained training

in classical music to children in order to develop a broader, holistic musicianship designed to foster a
life-long engagement with and love of music as a sourceoofibarsl community identity.

Moreover, the CMW program seeks to harness the power of music as a tool for building dedication
and perseverance, along with a commitment to joint action and social justice.

In 2008, the Rhode Island Foundation provided fgridinan evaluation of the CMykbgram.

The staff of CMW began work on this evaluation with anokgvisam composed of staff and

Board members, scholars and evaluators. Subsequently, the Advisory Team commissioned Dennie
Wolf andSteven Holochwositf WolfBrown to conduct and write the evaluation. The following
document provides:

context for the evaluation

background on the approach and process of the evaluation

major findings for each of the key outcomes (Musigiarglency, Relations to Wider
World)

recommendations anctian steps

#* e

THE CONTEXT FOR THEEVALUATION

THE PROMISE AND PARADOX OF CITIES

Cities are rich in resources (libraries, museums, magnet and charter schools, parks, colleges and
universities)and nany of thesare free. Cities haveoéimer source of cultural wealthey are

places of confluengéhere languages, cultures, religiombcuisines meet and fuseriéts as they

are, cities also host the greatest divides in opjies for childreand youthProvidence is no
exeption.Growing up on the affluent East Side or in the poorer West End is dramatically different
in terms of the quality of public schools, the hours the public library is open, the facilities at the Y,
and the number of baiansfers it takes to reach a museum, concert, or a campHsefasscess

to and cost of fresh fruits and vegetables follows this same gebgraphy.

This unequal distribution mattersitdéss long fueled the gaps between who graduates from high
schoo] who attends college, and who is in a position to thrive and give back to their community.
However, these gaps may take on added meaning in current times when earning and thriving will
increasingly be tied to an emerging set of characteristics:

3 Rothman, Robert. (20).City SchooGambridge, MA: Harvard Education Review Press.
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# Who is aitizen of the world: someone who can move comfortably and respectfully across
situations, languagesd different cultural communiftes

# Who thinks critically about existing knowledge and systems?

# Who can create and innovate?

# Who is willing to take taan and work with others to make a differ@nce
While some might argue that these capabilities are the responsibility of families and/or schools,
Community MusicWorksas devebped a different propositiorvesn modestigized cultural
organizations, ifgsitioned within urban neighborhoods and willing to open their practice to children
and families, can make substantial contributions to:

# the development of children and youth

# fami |l i esd capacity to provide opportunities f

# the stabilitand quality of life in a neighborhood

# aenlarged mission for arts and cultural organizations situated in urban communities

It is this larger hypothesis that furnishes the broad context for the design and conduct of this
evaluation of Community MusicWark

THE CMW N EIGHBORHOODS

By locating its office, teaching spaces, and performances in the West and South End neighborhoods
of Providence, and by offering free instruction, CMW stands to challenge both the racial and
economic homogeneity of classical erembiication and practice. Data from the Providence Plan

make it clear that families in these neighborhoods who seek the best for their children are doing so
under challenging circumstartces:

The CMW Neighborhoods Providence
White 26.% White 54.%
Non-Hispanic White 138 | Non-Hispanic White 438

Diversity Hispanic 51% Hispanic 30%
Black 18.% Black 14%
Asian 13% Asian 6.2

% Public school

children with primary 68% 32%

language other than Englis

MedianFamily Income $23346 $32,058

% Familes below Poverty | 36.6 23.9

4 Although differently worded, these are the capacities listed by the Partnershikiits, 2inder the discussion of
learning and innovatiakills. Available onlinewatvw.21stcentuskills.org/index.pp?ltemid=
120&id=254&option=com

5 Providence PlaAwvailable online dittp://local.provplan.org/profiles/wed_main.htniccessed September 21, 2009.
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THE CONTEXT OF CONTEMPORARY MUSIC EDUCATION

In 2008 the National Assessment of Educational Progress published data fromvadetion

assessment of arts education. The assessment, which was fotugediers &tudying isia and

the visual arts, provides a sobering picture of the kinds of activities young adolescents engage in and
their resulting skills. Among the most discouraging findings is how infrequently students engage in
making music (33% playing instruments, 28§ing, 17% composirfgyloreover, these patterns

are stubbornly low across an entire decade.

The percentage of studegtade,dy stutgmirtedsohool activities their teachers ask them to do at least once
a month in 1997 and 2008

1997 2008
Listen to music 51% 49%
Sing 30% 28%
Play instruments 28% 33%
Write down music 26% 33%
Work on group assignments 36% 35%
Make up own music 16% 17%

6 U.S. Department of Education, Institute of Education Sciences, National C&utecdtion Statistics, National
Assessment of Education Progr@$¢AEP), 2008 Arts Assessmémailable online at
http://nces.ed.gov/nationsreportcard/pdf/main2008/2009488.pdf. Accessed December 17, 2009.

7 bid.
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Clearly, the majority 8f graders in this country have only rudimentary knowledge of how music
works, how to read it, or how to talk about it:

Map of the items that currehgl@s can accomplist®in music

Scale

tion ription
score Question descriptio

300

275 | Identify piece of music as coming from 09th century and provide limited justificatio

265 [l dentify one el ement of jazz present

239 Describe an emotion or mood created by a composition and describe two ways in
emotion or mood was created

237 | Provide a partial identification and description of erroremipiain instrumental solo

230 | Describe a similarity and a difference between two written vocal parts

228 [l dentify the solo instrument beginni

225 | Provide a comparison between the tone color of two different singers

195 | Select adi drawing reflective of the texture of an example of music

195 | Identify the term for a fermata symbol

192 | Identify the name of a piano dynamic marking and explain its meaning

183 | Either identify the name of a piano dynamic marking or explain itsgneanin

182 |[Provide a |imited explanation of why
176 | Identify a correct time signature for a piece of music
174 75th percentile

172 Identify region of origin of African musical excerpt and provide a description of
characteristic related to its style

167 | Identify a bass clef symbol

166 | Identify the type of instrumental ensemble performing an excerpt

163 | Describe one feature of a song that identifies it as a spiritual

151 | Identify the length of the introduction@fSh al om My Fri endsé

136 | Identify directional contour of part of melodic phrase

128 25th percentile

124 Identify region of African musical excerpt and provide partial explanation of its styl
characteristics

84 | Describe an emotion or mood created dgynaposition

49 | Identify region of origin of African musical excerpt

0

Note: Regular type denotesastructedesponse questidtalic type denotes a multigleoice question. The position
a question on the scale represents the averageaeabdtained by students who had a 65 percent probability of ol
credit as a specific level of a construgsgonse question, or a 74 percent probability of correctly answerirgptdou
multiplechoice question.

Additional NAEP data alsnake it clear that students in city school systems have less access to
music and correspondingly perform at a lower level in music than students from other settings.
Similarly poor children also perform at significantly lower levels than their wesdshiEhgse
realities are evident in a city like Providence, where there are few music classesEeGidilplat
middleschoolsand high schogland where bands and orchestras have disappeared.

8 lbid.
9 Keiper, Shelley, Sandene, Bieatsky, Hilary and Kuang, Ming. (2009).e Nat i on6s Report Card: The
Washington, DC: Institute for Education Science. National Assessment of Educational Progress.

WolfBrown Pagé9



@

If You Are Walking Down the Right Path: An Evaluation of Community MusicWorks

Additional @ta from recent surveys of community slshof the arts indicates tiGNW is
distinctive even in trentext of organizations whose mission is to make music learning widely
accessible.Compared to many @hcommunity music schools, CM&#es a much higher
proportion of children of color, espally Hispanic studengsd povides universally fremusic
learning as compared to x wii scholarship and féased lessons.

THE CONTEXT OF CLASSICALMuUSIC

CWM6s work also needs to be understoold in the cc
music, in which Latinos and African Americans comprise only 4% of symphony players,

account for nearly a third of the general population. Though most classical music organizations are

located in urban areas, many of which are primarily inhalpeaphg/ of color, audiences are

predominantly white, usually coming from the suburbs. Most classical music audience members are

over sixty years old, despite the huge interest in music among young people. There are, therefore,

serious questions about how thassical music tradition will be shared, but also how it will be

invigorated by the presence of players and audiences who bring different traditions and sensibilities

to their musical experiences.

If a conductor rehearses and performs algivem pigcewdtm s e 6 or chestr a,
rehearses and performs the same piece with a diverse orchestra, the result will be a comple
different artistic préduet that | would argue is superior, because the scope of the artistic
input that went ird@reation is so much greater. Classical music is an art form that thrives

on new interpretations and cultural influences. Currently, it is thirsting for new oases from
which to sustain its artistic vibrancy.

-- Aaron Dworkin, President of the Sphinx Orgatipri2

In addition, many musicians would point out that the pool of young players is also homogeneous in

terms of their class background. Becoming a skilled player demands enormous resources. There are

the obvious investments, such as a quality instrumssic, the cost of lessons, and concert clothes.

In addition, there are the sidebar costs: tickets to live performances, discs to listen to, and
transportation to and from |l essons. And there ar
research it takes to identify a good teacher, to find out about and travel to auditions, and to prepare

and qualify for scholarships at special programs.

Thus, the location, enrollmeand programs at CMW challenge the belief that classical music is

inevi ably Western, el ite, and Oaboved the concerns
CMWG6s programs represent one compelling strateg)
music: the creation of a diverse body of riasgérs through consesit exposure to and instruction

in the art itself.

10National Guild of Community Schools of the Arts. (2608 Survey Re@6f72008 Academic Year.

11 Sadykhly, Afa. Diversifying the symphony. Available onmenapolyphonic.org/panels.php?id=8&dayAtcessed
September 20, 2009.

12pworkin, Aaron. (2007In pursuit of diversity in our oréheslaate online atww.poyphonic.org/article.php?id=102
Accessed September 20, 2009.
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COMMUNITYMUSIONORKS INCONTEXT

Based on the conviction that musicians can play an important public service role, Community
MusicWorks has created an opportunity for a professional string quartetaiedowdnsform the

urban community of which it has become an integral padvidence, Rhode Island. Through a
permanent residency of the Providence String Quartet, Community MusicWorks provides free after
school instruction and performance opporesmitiat build meaningful letegm relationships

between musicians, young people, and their families in the neighborhoods of the city.

As a music program, CMW is unusual. First, its definition of musicianship is bold, encompassing
more than technical pro#@ncy in classical music by involving students in many string traditions and
urging them to develop improvisational and composing skills. Second, at CMW the intention is that
playing music becomes an experience of developing personal agency andiofrectigtiie

power and the responsibility of having a voice in larger civic and cultural conversations. Finally,
music is seen as a way of being in the world: a set of practices for learning from and teaching others,
giving back and contributing, and étang towards new horizons.

CMWG6s current curriculum expands through three i
work deepen. When they enter the progadimohildren are assignedPtmse |, which is designed

for elementary schodtildrenages 7 to 11. Students in this phase of the program participate in

weekly individual lessons, monthly workshops and trips to concerts, and performance garties, whic

take place five times a y€arce they have achieved a sufficient level of expertises ahtkast 12

years old, they advance to Phase Il, which is intended for early adolescents. In this phase students
participate in weekend retreats, perform at week

l abdé t hat orfcommwsison and theomnwaddition,dPhasd Il studemiganizeind
helpchoose the topics fofouth Salons in which they and audience merdiseuss an important
issue.lf 2009, the Salon focused on the inequities in arts education for young peoplemitowing
Providencé Phase Ill students, who are late adolescents (agds3),articipate in all Phase |
and Il activities, but also rehearse and perform as a chamber ensemble.

Thus, unlike the preollegiate divisions of many major conservatoriespCMWp r i mary pur pos e

not to prepare studerits becomerofessional musiciamsstead, CMW provides sustained training

in classical music in order to develop a broader, holistic musicianship designed to-foater a life
engagement with and love of rauas well as a keen sense of community and socialjustice.
addition,CMW seeks to harness the power of music as a tool in building perseverance, agency and
curiosity, competencies that have applications far outside the arts, and indeed thhtare critica
success throughout life.

Thismissiorrepresents a sharp contrast to typical outreackrtghat many musical institutions

offert o ur ban student s. I n tdmpellingalEemaive strat€gyiffd s wo r k
building audiences foaskical musiRather than exposure or lowpeiced tickets, CMW has re

imagined the survival of orchestral and chamber mtistccasation of a diverse body of music

lovers through consistent exposure toiastduction in the art itselh this regardCMW inherits

and expands a vitehdition in American learnirige belief that all institutioBsnuseums,

orchestras, universities, and librérsuld be open to the public and contribute to thebeielg

and vibrancy of their communities.

Findly, CMW holds and shares a distinctive definition of musical excellence. In this view, being a

highly skilled musicimombinesisical proficiency (both technical skills and expression), personal
commitment, and an understanding of music as a cultoeaihfat can both express and belp
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create a more humane wofldough a static picture hardly captures this dynamic relationship,
CMW6s view of musical excellence | ooks somethinc

Music as a powerful force
in expressing and
creating a humane world

Musical Personal
Proficiency Commitment
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Photo credit: Jori Ketten
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A FOCUS ONYOUNGPEOPLES MUSICIANSHIPPERSONAL
AGENCY AND PARTICIPATION IN ANIDERWORLD

There are many important questions that@oation might pose with regawdCMW, such as the
sustainability and scalability of its particular model of music eductt@nonsequences for the
careersf the musicians who choose to work at CMW as quartet members, fellows, or practice
mentors. However, in early discussions of the evaluatioandtaélvisors decided that the
foundational question they wanted to pursue was, in the wGids\bfounder &bastian Ruth

How does becoming a member of the CMW con
conceptions of themselves, their sense of themselves as effective, as well as their willingne:
new things, or to be expressive?

In order to transite this broad question into an evaluation design, evaluators worked with an
Advisory Team and the faculty of Community MusicWorks to develop a logic model that reflected
the current inputs for each phase of the program and expectedrghtamgetermoutcomes in

three major areas

# Musicianship includes instrumental ability, dedication to regular practice, and the depth of
involvement in practice and performance, as well as general knowledge about the
mechanics and techniques of playing, musicallaryadnd concepts, and history of
music.

# Personal Agencys a concept that encompassesesslft e e m, motivation to ac
musical goals, and the ability to objectively monitor progress towards those goals, and,
when necessary, the willingneseweldp and deploy different stratetgiesrd reaching
those goaldn short, agency is the fuel for persistence and achievement.

# Participation in a Wider Civic and Cultural Worldeferstosudent sd wi |l Il ingnes:
participate in a world wider than tmeiighborhood, family, and schaahe component
isthe existence of a developmentalnetadrk | ndi vi dual s who support
explorations through and beyond musi@an intimate level, this network may include
family members, CMW teachersgfiza mentors, and other young musicians. But as
students take advantage of what CMW has to offer, this network branches and expands to
include distant and diverse role models (e.g., musicians like Daniel Bernard Roumain and
thinkers like Maxine Greene)s/econd component includes stude
broader aspirations and their will to take on new experiences and challenges.

While these traits can be defined separately, in the lives of young musicians at CMW, they often
overlap and reinforce onmother. The following reflections of a music coach at a partner program
in the region reflect how intertwined musicianship, agency, and participation in a wider world can be:

The senior CMW quartet | got to coach in the 2008 camp simply nizale any week. They
number of attributes which made them one of the ddst\greenesdluenethan most,

they had known each other for a long time, they had a highly developed (and very funny) raj
and common language, and they seemed 100%edensbaity nmvesians and

playing togeéhdn no way were theyddoKimeir coach for mothvaggrbrought

their own, and they just wanted to play better. Their Haydn quartet movement was a fast,
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energetic piece and it pleased thetrediesttiyolinist said when they got the piece up to
tempo and played it off the string and made it to the end, "I love this piece so much | want tc
marry 1it!o

They set a good example for our students. | also feel like | got some perspective on my own
teaching situation that serves families atidné¢aeltymamics of thedfavmily

inspired by the CMW stiddefsendent ownership of their work in classical music and

their creation of a new community based on music and friendship.

--Coacfrom a partnering summer music program

A DEVELOPMENTAIMODEL

Our evaluation used a developmental (or longitudinal) model, in which we examined the changes in
each of these three dimensions over time, looking at the differences between students enrolled in
Phassl, II, and Il of the program. We chose this strategy, rather than one that focused on
comparisons to a contigroup, for a number of reasoRBsst, there is naasily constructed control

group, asomparably engaged young musicians in theeggrea average, more privileged. The

young people on the CMW waiting list are chiefly younger students with modest training. In addition,
there was no ethical way to hold families on the waiting list throughout the evaluation, given that the
program can lv@ many benefits for families and children and those willing to wait might be far from
a random sample of families. Finally, a design with a control group would have necessitated
collecting data from twice the number of childrem,aogemparable periofitone.We chose

instead to use the available time and resources to design a set of research tools that could become
ongoing strategies for data collection and reflection for the organization and its many stakeholders.
Thus, the core research questiontferevaluation became:

Do we see positive changes in musicianship, agency, and participation in activities in and be
their communities associated with student
and their progression through tfalphpsegram?

CAPACITYBUILDING ANDUTILIZATIONAPPROACH

I n addition to answering that core question abol
two furtherpurposes. The first of these was to build the capacity of individuals throughout the

organization to reflect on the investments and results of the program in an ongoing way, constantly

asking questions, seeking evidence, and thinking through possibilities and implications in order to
strengt hen t he dhug thedesigauilds onra &ralitiop of pacticipatorg and

empowerment evaluatidag his approach stresseyyaging stakeholders in designing and

conducting their own evaluations using an outside evaluator or a team of advisors in the role of

coach(es) or critical ings. The process emphasizes the following steps: 1) establishing a shared

13 Fetterman, David. (2001). Empowerment evaluation: The pursuit of Aghaditices in Program EvalVationh pgs. 73

0 106. Fetterman, David, Kaftarian, Shakeh and Wandersman, Abraban{1 B8 E mpowerment evaluation: knowledge and
tools for sstEessment & accouni#dlitgand Oaks, CA: Sage PublicatuesreBalcazar, Yolanda and Harper, Gary W.
(Eds.). (2003Empowerment and participatory evaluation of cortiongiityghtamten, NY: Haworth Press.
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definition of the programbs outcomes and the p
range of tools for taking st ockrsdofitsgromgh; pr ogr am
and 3) and planning for the future. When conducted jointly these three steps build organizational
capacity and a sense of community. An overarching goal is to create a culture of learning, self
assessment, and continuous improvemerfathaatlasts the period of the specific evaluation.

r
S

O

The second purpose was to develop a set of practices that would continue to be useful to CMW, long
past the end of the evaluation period. The aim was to develop and field test a set of research tools

that could translate into everyday prastihat would allow CMW staff (in concert with teed

familiesand students) to document, reflect on, and strengthen outcomes in yearsiorcome

exampleduring the evaluation teachers regularly intervibeiedtudents about how and what they

were learning. The questioreye deliberately designed to work for students of all ages, to fit into

the last minutes of a lesson, and to give both teachers and students a chance to reflect on what was
happening fostudents both within and outside of lessons. The interviews were also intended as a

tool that could be adapted to become an ongoing

THE EVALUATIONPROCESS

As mentionedbove one of the opportunities in the evaluationtvasgag faculty, staff, and
Board members in a ydaing process of reflection and conversation. The major steps in this process
included:

Establishing a Shared Definition of the Progra
Evaluation

Step 1: Involving CMW Studet Researchersin the spring and summer of 2008, we worked
with Phase [Il CMW students to adapt and develop tools that would permit us to examine
the three broad areas of outcomes. First, a number of students volunteered to help us pilot
the interview tds that we had developed. Second, during the summer of 2008, the Phase
Il students collaborated on ensuring that the tools would be effective with young people
(i.e., they used them with one another, discussed whether the information heftected t
expeience, and helped tosaire that the language anddlions worked for young
peoplé.

Step 2: Collaborating with CMW FacultyBeginning in the fall of 2008, teaching staff at
CMW became actively involved in the evaluation. As an integral part oéssemidy |
teacherbegarinterviewing a structured sample of their students (selected to vary in the
intensity of their involvement at CMW). These interviews focused in turn on the three
major outcomes the program is seeking: musicianship, agemartipation in a wider
world. While furnishing data for the evaluation, they are also becoming a part of the
practice at CM\@ another tool that teachers have to work with their students. In
addition, CMW faculty critiqued and refined the logic model tivatéaf the evaluation.

Step 3: Collaborating with CMW FamiliesA set of data collection tools used with CMW

families focused on capturing the ways in wh
affects/contributes to family life and vice versa. The initial pilad k t he f or m of a
festival 6 where families and their children

maps of their creative and musical worlds, as well as diaries of the ways in which they were
involved in music. The evening also seo/edroduce families to the evaluation process.
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Developing and Using a Range of Tools to Capture the Strengths and Needs of the
Program

Step 4: Reflecting on Creating Public Valuén January and again in June 2009, several
members of the CMW evaluatamvisory team met with evaluators of similar intensive
arts education programs across the country. The purpose was to discuss how to:
o0 develop Bw methods to capture and represent the effects of such programs
0 structure evaluations so that they contriloupeactices and quality of organizations
o present the resulting information in waysatetonvincing to funders and a
broader public interested in positive outcomes for young people
Step 5: Documenting Student and Family Experience#n the spring of @9, faculty and
evaluators collected the final round of data. This included a final set-dfdsesdon
interviews conducted by teachers as well as additional interviews and data collection with
students by a team of outside evaluators. Board membeosidigded their interviews
with families. In addition, evaluators attended multiple afternoon lesson sessions, rehearsals
for performance parties, and three performances.

Planning for the Future

Step 6: Sharing Initial Findings with the CMW Boardin August 2009, evaluators shared a
subset of findings at the CMW Board retreat. This discussion focused on the most
challenging of the findingghose that could have f@aching implications for the way in
which the Board used its time and resources ¢othiag year(s). The discussion and
guestions that arose in that meeting were used to develigoulsiomraft of the
evaluation

Step 7: Discussion Draft Shared with Advisory Team and the CMW Boariah
November a discussion draft of the evaluatisrshared with the Advisory Team, CMW
faculty and Board for discussion and feedback.

Step 8: Final Evaluation Document delivered to CMW and the Rhode Island
Foundation.

Step 9: (Penihg resources) The Design of Ogoing Reflective Tools for CMW
Provided tht resources are available, the evaluation process and findings will be translated
into a set of tools that will enable students, teachers, and the organization as a whole to
think about young peopleds progress toward t
Discussion with teachers and Board members suggest that several practices may be of

ongoing use:
0 lessorbased interviews about the meaning and consequences of being a musician
o annual portfolios of studentwogko s si bl'y in the form of DVD

captwu € a young personds progresbothover ti me
individual and ensemble performances

o potential internships for older students as mentors and tewhiridielping to
produce these albums

0 augmented data systems that productabata that can yield regular dathe
demographics of students and families, persistence in the program, and other
potentiaforms of student information (couts&ing and electives in high school,
additional musical activities, community service, etc

Throughout the evaluation process, many key CMW constituencies participated, contributing their
expertise and experience:

# An Advisory Team for the EvaluationLiz Hollander, chair of the CMW Board; Sebastian
Ruth, Executive Director of CM\W@hloe KleinProgram and Evaluation Speciatist
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CMW; Karen Romer, a former CMW Board chair; Shirley Brice Heath, Professor at Brown
and Stanford Universities, Eileen Landay, former Professor of Education at Brown
University; ad Jori Ketten, an artist and media documentary specialist who works closely
with CMW to record key events.

# Faculty Interviewers All CMW faculty members participated in interviewing students as a
part of their lessons throughout the 22089 year.

# Board Interviewers FourBoard members and three evaluators trained to interview parents
of CMW students

# Student ResearchersPhase Il students helped to pilot the questions for the student
interviews

# Staff Researchets CMWG6s Pr ogr am dffremwithgGhlogline,lResearct o x tog

and Evaluationggcialist, helped to schedule and organize the research, as well as reviewing
the enrollment and persistence data.
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Photo credit; Jori Ketten
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DATA COLLECTION

Data were collected in seal ways.

# An examination of the persistence datéor the group of students who were at CMW
from 2005 to the present to provide a sense of who progresses and who leaves the program.

# Aseriesofsemst ructured interviews c WMWdeachetsed by
Students were asked to discuss their speci
(i.e., what improved or remained difficult, what practice techniques they employed) and their
more general feelings about how and why they playattieular instrument. There were
three rounds of interviews. The first two rounds concentrated on musicianship and agency
guestionswhile thdinal interview asked additional questions about how students saw CMW
connecting them to the wider world.

# A yearend interviewwith students with evaluators: In this interview, evaluators
interviewed a subset of 49 of the 73 focus students. These 49 represented a balanced sample
of ages, phases, levels of engageamehgiender of students enrolled in CMW. These
interviews were designed to supplement the shorter teadnéerviews, particularly in the
areas of agency and connection to the wider Wbdde interviews included:
0 A journal exerciga which children were asked to detaipthee vi ous dayds

st
fi

actvi ties, foll owed by specmehtwithmgsicesti ons

during that day.

0 A mapping exercige which students were asked to diagram their musical world,
beginning Vth their experiences at CMWiis world could include people they
met, music they listened to, other musicians with whom they played, and ideas or
conversations they had about music

0 A series of twelve questions drawn from standard measuresftitaelf and
agency

# Interviews with family members of focus studentsThese were conducted by CMW
Board members wheeretrained on a family interview protoleplevaluatordnterviews

were conducted either in Spanish or English,

The interviewers collected data on three topics:
o hhgh and | ow points in their childrenos

o family membersd contributions to childre

o0 aeas where CMW could improve the program for students or outreach to families

The following table diagrams these sources of détiaeamway in which each contributed to an
overall picture of the outcomes for young people who participate in CMW.
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SOURCES OF DATA

Contextual Data

Observations of afternoon lessons, rehearsals, and performance partie

Ongoing discussions withctity, fellows, Board members
Student Outcome Data
persistence I_Data Who enrolls and persists in CMW over time
developed with Who leaves the program and for what reasons
CMW staff brog

Musicianship Personal Agency | Participation in Wider World
Teacher and A Practice A Selfesteem A
Student A Musical A Self ﬁ [B)reg:é?aﬁgsr}gtigizvork
Lessonbased ~ knowledge _ monitoring A A Iicationr?[o other sphere
Interviews A Involvement A Motivation PP P
Student oo A Accounts of
Yearend A glci:aycﬁ‘ar%usim doing A Maps of the worlds created
Interviews with dailv lives of something around CMW and a
Outside stugents difficult at comparison activity
Evaluators school/CMW

A (Nota ]
Parent dimension man| A Highs and )
Interviews parents felt lows in A Distinctive consequences
conducted by comfortable student of attending CMW
CMW Board commenting at CMW

on)

SCORING ANDANALYSIS

ENROLLMENT AND PERSISTENCE

All of the analyses of the persistence findings are based on the annual enroliment data that CMW

tracks and were provided to thesudtants by Community MusicWorks staff. These data include

information on all those who have enrolled in Community MusicWorks programs since the
programdés inception in September 1998., Data incl
transitionto Phase Il or I, end date (graduation or withdrawal from the program), and for those

who were enrolled in 2005 and who subsequently left, the reason for their leaving the program.

The 2005 cohort analysis included all students who were activeagrdra ps of September 2005

(63 students). The analyses tracked studentsodo pr
until September 2009, also tracking the date and phase for any departing student. The reasons for
students no longer being activéhie program were coded into four categories: 1) reasons beyond

control of the family or child (e.ghoving, family illness, et2))graduation from the progra8)

moving to take up another instrument; and 4) graduation.
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LESSON-BASED INTERVIEWS : MUSICIANSHIP , AGENCY, AND CONNECTION

Thirty firstround interviews were selected at random and reviewed by one of the principal
investigators who was blind to kel and age of the studddsed on these interviews, indicators
of three levels were edisied each of the dimensions that the CMW program is designed to
improve (sethe table below)hese dimensions and levels were shared with CMW teachers and
revised according to their suggestions.

BT

A Practicing € day in a

A Practicing 23 days in

A Practicing % days in a

A Practicing € days in a

Involvement

_ zoned too distracted
A Nothing is challenging
or difficult (disconnect)

attentionfistening
when practicing

A Naming specific
exercises practiced

: a week week week
Practe A\ével\(?lfaveré ; A Practicing APracticing/ APracticing
P o0osometimes oOa | oto ti meoé
A Basic knowledgsf ‘
. A Knowledge of "

Musical Knowleq mstrume_ntal concepts, terms (scale A Knowledge of .
mechanics (bow, articulations) composers, repertoire
stroke, etc.)

A Sometimes enters the|
) _zone A Very engrosseil
AdNeveré en A Paying A Taking initiativé 0going-l aad

seeking out pieces thg
are ochall
A Learning to manage
time & practicing
before homework, at
consistent time

A Taking initiativé
composing on own

A Selfprofessed love for
playing, instrument, or
CMW

Quality (technici
proficiency,
expressiveness)

NO SCORE
ASSIGNED

A Elementary

A Okay or pretty good
A Getting better

A Intermediate

A Good
A A lot of improvement

A Advanced

A Great
A Mastery of challenging
pieces

Selbsteem Abbt goodd |A bRudlm_entary pieces A Wanting more A Change of self
ecoming easy or hallenai - i It of
basic challenging pieces concept as a result o
CMW involvement
A Mistakes as aidsto | Learllrn'lng o deploy
learning tec Inlques_ln service ¢
L A No techniques A Blunt repetition A Student can name goals (varying tempi,
Seklnondring/ 0 ; < o using recordings)
; A Nothing got better A Got better generally specific things got < ) .
Techniques & | % . < o : . A Extracting broader life
. A Cannot articulate whai A General recognition g  better in playin .
Tricls . < L lessons connecting
got better value of practice A Noticing and ff, d |
articulating difference effort and goal
; . . attainmerit
in playing from practic
140ne student stated explicitly that playing an instrument

one of the things they most enjoy about playing the violin is their newfound identitycésna mus
15Noting, for example, that playing a musical instrument can help with college applications, or the more general sentiment
that perhaps playing an instrument can 0get me somewhere. 6
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A Just likes instrument
or wantgo play

A Inspired by
professional

A Parent suggested A Practicing in front of | A Parent actively aids in
Family ~CMwW _ parent ) practice sessions
Involvement A Parent monitors A Family member as A Sibling actively aids in
practice inspiration to play practice sessions
Mentong A Some rapport betwee A Clear evidence of A rsetll:g: gzcg;gﬁif ;2 ror
teacheandstudent studertteacher bond counsel, advice
A Practicing for Agzlmg\?vhgqrzlé )
Broader A Pracicing or lessons A Using musicfor colleg 1 FER IR 18 FER AL B
Aspirations 9 entry

selfactualization

Carnyover from
Music to Other
Contexts

A Very specific and
literal connections

A Seeing conntens to
practice and
performance in other
domains

A Seeing music as havir
taught them a very
wide range of strategie
for pursuing excellenc

These levels were then used to assign a level for each dimension to each child at each interview
These assigments were dortgindy d the investigator coding the interviews did not know how long

each child had been in the program. These scores were then averaged across the interviews to yield a

typical score (mediale v e | )

table abové

Reliability was established by selecting a random sample of interviews from 15 children (representing

for

each

s tthe dighhdbndams listedanrthd i n g

20%of the full sample of N = 75Jhe reliability sample was stratified to ensure it represented the
full sample in terms phase, gendgs, and teach&ee the table belowhe second principal
investigator then scored these interviews tigrguidelines detailed abdmter-rater reliability as
high, ranging from 93% to%0for the different categes.

Sample for Establishing Coding Reliability

| Full (N = 75) | Reliability (N = 15)

Phase

| 56 9

1l 16 5

1 3 1
Gender

Male 37 7

Female 38 8
Age (in months)

Mean 148.7 160.8

Standard Deviation 34.7 37.8
Teacher

Teacher 1 8 2

Teacher 2 10 2

Teacher 3 14 3

Teacher 4 5 1

Teacher 5 8 2

Teacher 6 16 3

Teacher 7 7 1

Teacher 8 7 1

16 Best and worstase scenarios were computed by taking thetligtidswest scores, respectively, across all interviews

for each domain.
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Giventhe highly personal and varied natutheflata on broader aspirations and-camg¥yto

other contexts and goatsaluatorslecided to analyze a sulasehe larger sample in depth, rather
than treathe entire sample more broa#lyurteerPhase Il and Il students were irdgd in this
subset, as were 1daBe | students matched for gender and tedcher.

The resulting data were analyzed in thegadgréo identify comparative strengths and weaknesses

of the program with reghto the three major outcomes: musicianship, agency and connections to a
wider worldT h e n , using enroll ment data from CMW fi
was analyzed as a function of themigth of time in the prograthwas our expectation that levels

of attai nment , within each area andlengtvoér al | ,
time in the progran®n the topic of exposure to a eidvorld, data were analyzed qualitatively in
order to capture the major contrasts betwhagse | students and their more experienced peers in
Phases Il and Il

YEAR-END STUDENT AND FAMILY INTERVIEWS : DIARIES AND MAPS

At the close of the year a tednevaluators conttted extended interviews (45@minuteswith

49 of the focus students. {Jkvas théotal number of students whose families were able to add an
interview to their schedule during the final weeks of the program, minus the studesats who

unable to keep their appointments.) The purpose was to collect qualitative data that would amplify

| es,

WO L

the findings from the scored | esson interviews.

days in which they recorded their activities farrthaéous 24ours, and highlighted where music
played a role and 2) Student maps of what and whom CMW connected them to.

The studentsd diary day sandlevdef ergagenen. Additionaly by
the diary days were analyzed f

# Musical engagement All instances and types of occasions when students engaged in
musical activities

# Spill-over. The number and types of occasions where students initiated musical activity
on their own beyond lessons, performamcespractice sasns directly tied to CMW

St

(e.g., listening, ocuratingdé and coll ectin

evidence of spitiver was seen as an indication that students were taking charge of their
own musicakctivity and also using itdarry thento other activities and relationship.

The studentsd maps wer e sandlews ofergagengediurther, they by
were coded for:

# Connections The numbers of people, places, and activities students saw CMW as
connecting them to.

# Branching connections Occasions when CMW linked the student to an activity, place
or person that subsequently led to additional connections.

17Two Phase Il students did not complete the final lesson interviews, and therefore were not includedsabsmtg the

One teacher had onlph#&se Il and Il students; the studesftanother teacher, with the same gender digtributere

substituted insteaBecause age and phase are closely related, it was not possible to match the two halves of the subset for
age.
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SECTIONFIVE:
MAJOR FINDINGS

Photo creditJori Ketten
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ENROLLMENT ANOPERSISTENCE

Like many community music schools, CMW provides lessons fotsftodesixto eighteelyears

of age Students who stay with the program have the opportunity to progress through a series of
three phases with increasing levels of opportunity and range of offerings. In order to understand
CMWGs hol di ng epamiwes the full00% dohos af students (i.e., all students who
were active in the fall of that year), examining who persisted and for how long.

Tenure in Program (all of 2005 cohort)
# students % of total
Less than 1 year 3 5%
1 year 2 3%
2 yess 7 11%
3 years 4 6%
4 years 10 16%
5 years 9 14%
6 years 10 16%
7 years 5 8%
8 years 8 13%
9 years 2 3%
10 years 3 5%
63 100%

# Thirty-two students moved to Phase Il (51% of total cohort).
# Seven students moved back to Phase | (21% of tiiRisasia I1).
# Three students moved to Phase Il (5% of total coldort).

Tenure of 2005 Cohort in Program Beyond 2005
Active Withdrew Graduated

As of 6/31/2005 63 0 0

As of 6/31/2006 53 9 1

As of 6/31/2007 36 21 6

As of 6/30/2008 27 26 11

As of 6/31/2009 21 29 13

# Twentynine of 63 students (46%) in the 2005 cohort withdrew from the program in
subsequent years.
# An additional 13 (21%) left the program due to graduation.

18This is everyone in the database who is currently in Rhase Il
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Percent of 2005 Cohort Remainingin Prograt

As of As of As of As of As of
6/31/2005 6/31/2006 6/31/2007 6/30/2008 6/31/2009

100%
90%
80%
70%
60%
50% _
40% ] Wlt.hdrew
30% W Active
20%
10%
0% T T T T

Tenure in Program Beyond 2005 (# of students)

Active Active Withdrew Withdrew
Phase | Phask Phase | Phase Il
As of 6/31/2005 56 7 0 0
As of 6/31/2006 39 14 8 2
As of 6/31/2007 20 16 20 7
As of 6/30/2008 15 11 26 11
As of 6/31/2009 10 11 28 14

Percent of 2005 Participants Remaining in Prograr

100% -~
90% - —
80% - —
70% -
60% - —
O Withdrew Phase |
50% - —
O Withdrew Phase
40% - —
m Active Phase |
30% -
m Active Phase
20% -
10% -
O% n T T T T

As of As of As of As of As of
6/31/2005 6/31/2006 6/31/2007 6/30/2008 6/31/2009
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Tenure in Program Beyond 2005 (# of students) Excluding Graduates
Adive Active Withdrew Withdrew
Phase | Phase I Phase | Phase I

As of 6/31/2005 56 7 0 0

As of 6/31/2006 39 14 8 1

As of 6/31/2007 20 16 17 4

As of 6/30/2008 15 11 21 5

As of 6/31/2009 10 11 23 6

# Note: Seven of the 42 who left the program enkdrase Il for a period of time, and then

returned to Phase | before leaving (or graduating). Of the 13 who graduated, 4 fell into this
category of student.

WHO LEFT THE PROGRAM?

Gender of Those Who Left the Program
(all reasons, includinggraduation)

2006 2007 2008 2009

Female 6 15 23 28
Male 4 12 14 14
10 27 37 42

# Twentyeight of the 38 females (74%) in the 2005 cohort withdrew from the program in

#*

subsequent years.
Fourteen of the 25 males (56%) in the 2005 cohort withdrew from the program in
subsequent years.

Gender of Those Who Withdrew
(excluding graduates)

2006 2007 2008 2009

Female 5 10 13 16
Male 4 11 13 13
9 21 26 29

# If those who graduated are excluded from the analysis, 16 of the 38 females (42%) in the

#*

2005 cohort withdrewdm the program in subsequent years.
If those who graduated are excluded from the analysis, 13 of the 25 males (52%) in the 2005
cohort withdrew from the program in subsequent years.
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Age at Enrollment for Those Who Left the Program
(all reasons, includirg graduation)
2006 2007 2008 2009

3 4

Age 7
Age 8
Age 9
Age 10
Age 11
Age 12
Age 13
Age 14
Age 15
Age 16
Age 17
Age 18

=
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# Nine of those Wwo withdrew (23%) were age 10 at the time of enrollment, 8 (20%) were age
8, and 6 (15%) were age 12.

Age at Time of Departure (mmulative, all reasons
including graduation)

2006 2007 2008 2009*
Age 8 1 1 1 1
Age 9 1 1 1 1
Age 10 2 2 2 2
Age 11 0 0 1 1
Age 12 1 4 4 5
Age 13 1 1 1 1
Age 14 0 3 4 5
Age 15 0 4 5 5
Age 16 2 4 5 5
Age 17 0 1 2 3
Age 18 or older 2 6 11 13

10 27 37 42

*The total in 2009 represents all those who withdrew d
the years reported (i.e., each year includes those who
withdrew in the previous year(s).)

# Twelve of those who withdrew (30%) were age 18 or older, including 5 of the 7 who were in
the program for 8 or more years.
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Age at Time of Withdrawal (cumulative gxcluding
graduateg
2006 2007 2008 2009*
Age 8 1 1 1 1
Age 9 1 1 1 1
Age 10 2 2 2 2
Age 11 0 0 1 1
Age 12 1 4 4 5
Age 13 1 1 1 1
Age 14 0 4 5 6
Age 15 0 2 3 3
Age 16 2 5 6 6
Age 17 0 0 1 2
Age 18 or older 1 1 1 1
9 21 26 29
*The total in 2009 represents all those who withdrew during the ye
;i[;cr)(rsg (i.e., each year includes those who withdrew in the previo

Phase at Time of Withdrawal
(excluding graduates)

Phase| Phasell Total

Age 12 5 0 5
Age 13 1 0 1
Age 14 4 2 6
Age 15 2 1 3
Age 16 5 1 6

17 4 21

Two of those Wwo were in Phase | at withdrawal
had recently returned to Phase | from Phase II.

# Eighty one percent (17 out of) 2f thosevho withdrew did so from Phasélbwever, 2
students of the 17 hadlg recently returned to Phasbdving witbrawn after sontame
in Phase Il.
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Years in Program ér Those Who Left the Program
(cumulative, all reasons, including graduation)

2006 2007 2008 2009**
Less than 1 year 2 2 2 2
1 year 3 3 3 3
2 years 1 7 7 7
3 years 0 1 2 2
4 years 1 6 7 8
5 years 1 3 3 5
6 yars 0 2 5 5
7 years 0 0 2 3
8 years 2 3 3 3
9 years 0 0 2 2
10 years 0 0 1 2

10 27 37 42

*The total in 2009 represents all those who withdrew during the yea
;zr;?(rge)xi (i.e., each year includes those who withdrew in the previou

# Eight ofthose who withdrew (20%) had been in the program for 4 years. Seven (18%) had
been in for 2 years.

# Average (mean) tenure in program is 4.5 years.
# Median tenure is 4.1 years.
# Modal tenure is 3.75 years.
Years in Program ér Those Who Left the Program
(cumulative, excluding graduates)
2006 2007 2008 2009**
Less than 1 year 2 2 2 2
1 year 3 3 3
2 years 1 4 4 4
3 years 0 1 2 2
4 years 1 5 6 7
5 years 1 3 3 4
6 years 0 2 2 2
7 years 0 0 2 3
8 years 1 1 1 1
9 years 0 0 1 1
10 years 0 0 0 0
9 21 26 29
*The total in 2009 represents all those who withdrew during the yea
;i%cr)(r;()ao)l (i.e., each year includes those who withdrew in the previou
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# Average (mean) tenure in program (excluding graduates) is 3.8 years.

# Median tenure is 3.75 years
# Mode tenure is 3.75 years.

Gender Analysis2005 Cohort
100% -
90% -
80% -
70% -
60% -
50% -
m Male
40% -
B Female
30% -
20% -
10% -
0% -
Enrollees Those Leavingll Those Leavingoss of
Reasons Interest
REASON FOR LEAVING PROGRAM
2005 Cohort Reasons for Leaving Program
As of As of As of As of
6/31/2006 6/31/2007 6/30/2008 6/31/2009
Graduation 1 6 11 13
Circumstances beyond child/family contrc 4 6 7 10
Progran di dndt hol d th 2 9 13 13
Left to play another instrument 1 2 2 2
Not available 2 4 4 4
10 27 37 42
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